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Abstrak

Pendidikan pada hakikatnya bukan sekadar proses transfer pengetahuan, melainkan sebuah usaha sadar dan terencana untuk memanusiakan manusia secara utuh. Pendidikan berperan penting dalam membentuk kesadaran, nilai, dan tanggung jawab moral individu dalam kehidupan personal maupun sosial. Artikel ini bertujuan untuk mengkaji pendidikan sebagai proses humanisasi dalam perspektif filsafat pendidikan. Penelitian ini menggunakan pendekatan kualitatif dengan metode studi kepustakaan (library research), melalui analisis terhadap berbagai pemikiran filsafat pendidikan klasik dan kontemporer yang relevan dengan konsep humanisasi. Hasil kajian menunjukkan bahwa pendidikan yang berorientasi pada humanisasi menempatkan manusia sebagai subjek pendidikan yang memiliki kesadaran diri, kebebasan berpikir, serta tanggung jawab etis dan sosial. Pendidikan tidak hanya berfungsi mengembangkan aspek kognitif, tetapi juga membentuk dimensi etis, sosial, dan eksistensial manusia. Dengan demikian, pendidikan humanistik menjadi fondasi strategis dalam membangun peradaban yang berkeadilan, bermartabat, dan berkelanjutan.

Kata Kunci : Pendidikan, Humanisasi, Filsafat Pendidikan.


Abstract

Education, in its essence, is not merely a process of knowledge transfer, but a conscious and deliberate effort to humanize human beings in a holistic manner. Education plays a crucial role in shaping individual consciousness, values, and moral responsibility in both personal and social life. This article aims to examine education as a process of humanization from the perspective of educational philosophy. The study employs a qualitative approach using a library research method, analyzing various classical and contemporary philosophical perspectives relevant to the concept of humanization. The findings indicate that education oriented toward humanization positions human beings as subjects of education who possess self-awareness, freedom of thought, and moral as well as social responsibility. Education functions not only to develop cognitive aspects, but also to shape the ethical, social, and existential dimensions of human beings. Therefore, humanistic education constitutes an essential foundation for building a just, dignified, and sustainable civilization.
Keyword: Education, Humanization, Philosophy of Education.
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A. INTRODUCTION
However, in practice, education has often experienced a narrowing of meaning. It is frequently reduced to an administrative process, a mechanism of formal evaluation, or an instrument for meeting the demands of the labor market. An educational orientation that prioritizes numerical achievement, certification, and technical competence alone risks displacing the essence of education as a holistic process of human formation. Such a reductionist view potentially marginalizes the human dimension that should lie at the core of all educational endeavors (Miller, 2000).
This condition generates serious concerns when education no longer regards learners as subjects endowed with consciousness, values, and lived experiences, but rather as objects to be filled with information. In such circumstances, education risks producing individuals who are intellectually capable yet deficient in moral awareness, social empathy, and a sense of human responsibility. This phenomenon reflects a tendency toward dehumanization within modern educational practices (Pekarsky, 1982).
From the perspective of the philosophy of education, education is essentially understood as a process of humanization, namely an effort to humanize human beings. Humanization in education entails the formation of individuals who are capable of recognizing their existence as thinking, moral, and responsible beings both toward themselves and toward others and society at large. Education, therefore, is not limited to the development of cognitive capacities, but also encompasses the cultivation of ethical, social, and spiritual dimensions in a balanced manner (Tamrat, 2020).
Education oriented toward humanization places freedom, dialogue, and reflection at the center of the learning process. It should function as a space that enables learners to develop their full human potential while liberating them from various forms of alienation, oppression, and injustice. In this way, 


education does not merely produce technically skilled individuals, but also human beings endowed with critical consciousness and moral commitment.
It is precisely the technocratic and instrumental orientation of modern education that necessitates a deeper philosophical inquiry into the very nature of education. Based on this background, this article seeks to examine education as a process of humanization from the perspective of educational philosophy. The discussion focuses on exploring the meaning, aims, and implications of humanization for contemporary educational practice, so that education may return to its essential role as a process of humanizing humanity.

B. THEORETICAL FRAMEWORK
The Nature of Education from a Philosophical Perspective
From a philosophical standpoint, education is understood as a process of forming the whole human being. Education is not directed solely toward the development of intellectual capacities, but also encompasses the affective, moral, and spiritual dimensions of human existence. In philosophical thought, human beings are viewed as rational as well as moral agents; therefore, education must foster the balanced development of all these dimensions (Mahmoudi et al., 2012).
The philosophical conception of education places the human being as its ultimate end, not merely as a means to achieve economic, political, or technological objectives. Education is not simply an instrument for pragmatic purposes, but a value-oriented process aimed at shaping individuals who possess character, dignity, and moral awareness. In this sense, education carries a normative orientation rather than a purely instrumental one (Osberg & Biesta, 2021).
Within the perspective of humanistic philosophy, human beings are positioned as active subjects in the educational process. Learners are not regarded as empty vessels to be filled with knowledge, but as individuals endowed with potential, lived experience, and reflective capacity. Humanistic education emphasizes freedom, creativity, and responsibility as essential conditions for authentic human development.

The Concept of Humanization in Education
Humanization in education refers to efforts to humanize human beings through educational processes that respect human dignity and individual freedom. It emphasizes the development of self-awareness, critical thinking, and sensitivity to human values. In this context, education functions as a means of enabling individuals to understand themselves and their relationships with others in a meaningful way (Syladiy, 2020).
Humanistic education rejects dehumanizing practices that treat learners as passive objects within the learning process. Authoritarian, mechanistic, and overly standardized educational practices risk undermining the human dimension of learners. Consequently, humanistic education demands dialogical and participatory approaches that affirm the agency of learners (Raga, 2023).
Dialogue and reflection constitute key elements of education oriented toward humanization. Through dialogue, learners are encouraged to articulate their perspectives, experiences, and interpretations of reality. Reflection allows learners to perceive learning experiences as part of their process of self-formation, rather than merely as the accumulation of information (Gill & Niens, 2014).
Humanization in education is also closely related to social responsibility. Education is not solely intended to develop individuals at a personal level, but also to cultivate human beings who are sensitive to social problems and committed to humanity. In this way, humanistic education contributes to the formation of a just and civilized society.
Education as a Process of Liberation
In critical philosophy of education, education is understood as a means of liberating human beings from various forms of oppression and structural injustice. Education should enable learners to become aware of the social realities they face, so that they do not accept existing conditions passively, but instead develop a critical and reflective stance toward them (Sokhranyaeva & Zamotkin, 2020).
Education as a process of liberation places critical consciousness at its core. Learners are encouraged to question reality, understand power relations, and recognize social structures that shape their lives. Through the development of critical 

consciousness, education functions as an emancipatory force that frees human beings from alienation and domination (Watts et al., 2011).
Thus, education possesses a strong emancipatory function in the construction of humanity. Education does not merely produce knowledgeable and skilled individuals, but also human beings capable of actively participating in social transformation. Within this framework, education becomes a strategic space for cultivating free, dignified, and responsible individuals who are committed to the future of themselves and society.

C. RESEARCH METHOD
This study employs a qualitative approach using a library research method, focusing on an in-depth examination of philosophical perspectives on education that are relevant to the concept of humanization. Research data were collected from various scholarly sources, including classical and contemporary books, peer-reviewed journal articles, and other academic works addressing the philosophy of education, humanistic education, and education as a process of liberation. The selection of sources was conducted purposively, based on their relevance, academic authority, and contribution to the development of the study’s conceptual framework (Huberman & Miles, 2002).
Data analysis was carried out using a descriptive-analytical technique with an inductive mode of reasoning. The collected data were analyzed through processes of organization, classification, and interpretation of the philosophical ideas examined. Subsequently, the results of the analysis were synthesized to construct a comprehensive conceptual understanding of education as a process of humanization. This approach enables the study to reveal the meanings, relationships, and philosophical implications of humanization in education in a systematic and in-depth manner (Leavy, 2014).






D. RESULTS AND DISCUSSION
The findings of this study indicate that education as a process of humanization positions human beings as the center and ultimate purpose of all educational activities. Education cannot be understood merely as a means of achieving academic targets, technical skills, or labor market demands. Rather, education must be oriented toward the formation of individuals who possess self-awareness, moral values, and social responsibility. In this sense, education functions as a comprehensive process of humanizing human beings.
Education oriented toward humanization rejects reductionist and pragmatic paradigms of education. An educational orientation that emphasizes cognitive achievement and technical efficiency alone risks neglecting the ethical and existential dimensions of learners. In this context, humanistic education emerges as a critical response to educational practices that objectify human beings and disregard human dignity (Chen & Schmidtke, 2017).
Furthermore, education as a process of humanization requires the development of learners’ critical consciousness. Critical consciousness enables learners not merely to receive knowledge passively, but to understand, interpret, and evaluate the social realities they encounter. Education thus functions as a means of intellectual and moral liberation from various forms of dogmatism and injustice.
Moral consciousness also constitutes a crucial aspect of humanistic education. Education is not solely aimed at producing intellectually competent individuals, but also at forming human beings who are capable of distinguishing between right and wrong and acting in accordance with human values. From this perspective, education plays a strategic role in fostering learners’ character and integrity as members of society (Galela, 2024).
The findings also reveal that humanistic education requires a dialogical relationship between educators and learners. This relationship positions educators not as the sole authorities who transmit knowledge, but as facilitators who accompany and support the learning process. Dialogue becomes the primary 

medium through which shared understanding is constructed and learners’ reflective awareness is developed.
Dialogical learning processes enable interactions that are mutually humanizing. Learners are provided with space to express their ideas, experiences, and worldviews, while educators guide and enrich these reflective processes. Consequently, learning is no longer unidirectional, but becomes a meaningful and interactive process.
Within the framework of humanistic education, learning experiences are viewed as an integral part of human self-formation. Knowledge is not understood merely as the accumulation of information, but as the result of meaning-making processes grounded in lived experience. Education thus serves as a medium through which learners come to understand themselves, others, and the world more deeply.
Education as a process of humanization also carries significant social implications. Education is not only intended to shape individuals who develop on a personal level, but also human beings who demonstrate concern for social and humanitarian issues. With such awareness, learners are expected to actively contribute to social life and social development.
Moreover, humanistic education plays a vital role in cultivating whole and empowered human personalities. Human wholeness is reflected in the balance between intellectual, emotional, moral, and social dimensions. Education that neglects any of these dimensions risks producing fragmented individuals who are alienated from human values.
Thus, the findings of this study affirm that education as a process of humanization has a fundamental role in shaping free, dignified, and responsible human beings. Education is not merely a vehicle for the transmission of knowledge, but also a space for the formation of consciousness and the humanization of humanity. In the context of contemporary education, this 


humanistic paradigm is increasingly relevant as a response to the challenges of dehumanization in modern educational practices.

E. PENUTUP
This study concludes that education, when understood from a philosophical perspective, is fundamentally a process of humanization rather than a mere mechanism for knowledge transmission or skill acquisition. Education must be oriented toward the formation of whole human beings who possess self-awareness, moral integrity, critical consciousness, and social responsibility. Such an orientation reaffirms the essential purpose of education as a means of human development and the cultivation of human dignity.
The findings demonstrate that humanistic education rejects reductionist and technocratic paradigms that prioritize efficiency, standardization, and market demands at the expense of ethical and existential dimensions. Instead, education as a process of humanization emphasizes dialogue, reflection, and meaningful learning experiences that position learners as active subjects in their own development. Through this approach, education becomes a liberating force that enables individuals to critically engage with reality and participate responsibly in social transformation.
Therefore, education oriented toward humanization holds strategic significance for contemporary educational practice, particularly in responding to the growing tendencies of dehumanization in modern systems of education. Reaffirming education as a humanizing process is essential for building a just, dignified, and humane civilization.
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